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CHAPTER I 
INTRODUCTION 
Statement o f  Problem 
The purpose of this study is to discover the teaching difficulties o f  
beginning bus iness teachers graduating from Eastern Illinois Univers ity, 
and to strive for the improvement of teaching done by first year bus iness 
teachers through the p revention, decreas ing, or solv ing o f  the prob lems which 
continually p lague the beginning bus ines s  teacher. The study also seeks 
information regarding the adequacy of the undergraduate prep aration o f  the 
prospective bus iness teacher, with the pos s ib i lity of improving th is under­
graduate preparation. 
Need fil ill Study 
This study was made to en lighten the prospe ctive bus iness teacher 
regarding the diff iculties encountered by bus ine ss teachers during the ir 
first year of teaching bus ines s courses, and perhaps, to give the peop le 
who are respons ible for training future bus ines s  teache rs , and the 
administrators o f  the school system in which the beginning teacher teaches, 
a better understanding of the prob lems faced by the beginning bus iness teachero 
Related Material 
Several studies of a simi lar nature have been made, although the 
writer has not found such a study made locally. 
Farmerl found discipline, providing for individual differences, and 
stimulating student interest, to be the most commonly experienced teaching 
difficulties . Constructing tests and giving demonstrations were also problem 
areas . According to this study, the most helpful undergraduate courses are 
methods courses . 
Suggs2 found problems caused by individual differences, the teachers' 
lack o f  training or experience, heavy teaching loads and extra-class 
assignments, class size, and Ullllleasurable differences in nature o f  classes. 
She suggests  that the teachers may pro fit from effective pro fessional courses 
which include principles o f  guidance and mental hygiene; educational 
objectives for all academic levels; problems o f  administrators, teachers, 
and students; and responsibilities o f  teachers to administrators, conununities, 
students and themselves. She also suggest s  that practical experiences are 
needed in professional activities and in the application o f  principles of 
guidance and mental hygiene. 
Schwartz3 reminds b eginning teachers to take care o f  classroom 
discipline at once, and to do their clerical work carefully. 
A beginning teacher should try to make a friend o f  an experienced 
teacher as soon as possible. 
The beginning teacher should meet the members o f  the administrative 
staff as soon as possible, and maintain as courteous a relationship with 
them as with the teaching staff.  
1calvin L. Farmer, 11.A Study o f  the Teaching Difficulties o f  Beginning 
Business Teachers in Kansas," �National Business Education Quarterly, 
Vol. XXVI, Noo I, (October, 1957) , p .  27. 
�ary F .  S uggs, "Persistent Problems of Teachers, 11 � National 
Business Education Quarterly, Vol o  XXVI, No . I, (October, 1957) , p .  64. 
3norothy H. S chwartz, "Somebody Should Have Told Me •• • ," Business 
Education World, Vol. XX.XVII, No . Ill, (November, 1956) , pp. 14, 15, 36, and 
37. 
2 
The beginning teacher should ask questions when he doesn't know or 
isn't sure, and keep to a minimum the number of "new" things he introduces 
the first time he teaches a subject . He should keep an open mind in all 
new situations and avoid griping unnecessarily. 
Another suggestion she makes, is for the beginning teacher to 
maintain the dignity of the profession by not talking it down. 
Blanford4 found that many teachers had problems with instructional 
material, facilities and supplies, visual aids, measurement and evaluation 
of student achievement, classroom management, and classroom teaching 
procedure . 
Gress5 found beginning business teachers had the most trouble with 
testing and grading, discipline, teaching of subject matter, classroom 
organization and management, student activity responsibilities, personal 
considerations, teaching aids and techniques, and getting along with 
administrators. 
Bigelow6 found that only three per cent of the teachers with 
business experience received college credit for such experience, in spite 
of the fact that school officials preferred business teachers with business 
experience . 
Business experience aided most in the teaching of subjects directly 
related to business, such as secretarial training, office practice, book-
keeping and general business . 
4James T .  Blanford, "Some Problems of Beginning Teachers," The 
Journal of Business Education, Vol . XXVIII, No. tV, (January, 19 53),  p .  142.  
5John J. Gress, "Challenges From Beginning Business Teachers for 
Improvement of Business Teacher Instruction," The National Business Education 
Quarterly, Vol . XX, No . II, (December, 19 51), p:--37 .  
6cecil c .  Bigelow, "Values of Business Experience for Business 
Teachers of Minnesota," The National Business Education Quarterly, Vol . XXVI, 
No. I, (October, 1957) , p .  11.  
3 
Limitation of Study 
This study involves the persons graduating from Eastern Illinois 
University during 19 57 and 1958, with a Bachelor of Science in Education 
degree, with a business education major, and who were teaching business 
courses in high school . 
Forty-two questionnaires were sent to these beginning business 
teachers; twenty-eight to graduates of 1958, and fourteen to graduates of 
19 57.  The 19 57 group is composed of nine women and five men, while the 
19 58 group is composed of ten women and eighteen men . Five of the men, who 
graduated in 1958, are teaching out-of-state; three in California, one in 
Oregon, and one in Indiana. 
Although the man teaching in Oregon returned his questionnaire, he 
is teaching other subjects, so his reply will be disregarded in Chapters II 
and III .  
Thirty-two, or approximately seventy-six per cent of the question­
naires were returned . 
Among the group of teachers, who returned the questionnaires, were 
eleven women; five graduates of 19 57, and six graduates of 19 58, and twenty­
one men; five graduating in 19 57, and sixteen graduating in 19 58 . All men, 
who graduated in 19 57, returned the questionnaires . 
This study has been limited to the difficulties encountered by 
these beginning business teachers, and their opinions regarding their 
undergraduate work at Eastern Illinois University, with any suggestions 
they cared to make for improving the current techniques of business teacher 
preparation . 
Method of Procedure 
The questionnaire was adopted as the only economical method of 
obtaining information from this large and scattered group . 
A questionnaire concerning teaching difficulties and undergraduate 
work of the beginning business teacher was preparedo The writer submitted 
the questionnaire to members of the Eastern Illinois University Business 
Department for their suggestions and constructive criticism , and for 
examination for completeness and coherenceo 
On January 28, 1959 , the questionnaire, with an accompanying letter 
a nd stamped self-addressed envelope, was sent to each of the beginning 
business teacherso 
The first completed questionnaire was returned on January 30, 1959 . 
The last completed questionnaire was received on March 6 ,  1959. 
CHAPTER II 
ORGANIZAT ION OF DA�A FURNISHED BY QUESTIONNAIRES 
Problems of Teaching Specific Subjects 
Table !--Typing. Twenty-six, or approximately 84%, of the business 
teachers responding teach typing . Several of these teachers said they had 
no problems. 
Eight teachers experience difficulty in teaching proofreading. One 
of these teachers stated that proofreading is one of his biggest problems. 
Another teacher stated that errors, missed by the students, could usually 
be found. 
Six teachers sponsor the school paper, and six teachers sponsor 
the school annual. Four of these teachers have the responsibility for both 
the paper and the annual . Three of the teachers who do not teach typing 
have the responsibility for the school paper, while one of these three also 
sponsors the annual. 
Four teachers think they are unable to teach problem typing 
satisfactorily. 
Four teachers must take care of many typing jobs for the administra­
tion and outside agencies. One of these teachers said he had to type 
doctors' appointment cards. 
Three teachers think they have insufficient skill in giving typing 
demonstrations, and three teachers think they have too many students per 
class. Two teachers state that they have no demonstration stand, which may 
account for some of the lack of skill in giving typing demonstrations. 
Seven other prob lems were l isted by one teacher . 
TABLE I 
PROBLEMS OF THE BEGINNING TYPING TEACHER 
PROBLEM NUMBER OF CASES 
Inab ility to teach proofreading eas ily 
Respons ib ility for s choo l  paper 
Responsibility for annual 
Inab ility to teach problem typing satis factorily 
Too many typ ing jobs for the administration and 
outs ide organizations 
Insufficient skill in giving typing demonstrations 
Too many students per class 
No demonstrat ion stand 
Old machines and poor repair service 
D iff iculty in adjusting exceptional students to 
class average 
D id not al low enough time to prepare before class 
No uniform grading system 
Students took typ ing as a fi ll-in course 
Variety o f  makes o f  typewriters 
Beginning students lack rhythm 
8 
6 
6 
4 
4 
3 
3 
2 
l 
1 
l 
l 
l 
l 
l 
One of the typ ing teachers has a variety o f  makes and mode ls o f  
typewriters, including both manual and electric , in one room for a 
beginning typing class. 
Another teacher has one student in a beginning typ ing c las s who could 
type forty-nine 'Wards per minute on the fourth day o f  achoo l as a result o f  
7 
practicing at home , while the class average was around twelve words per 
minute. This was found to be demoralizing to the other students . 
Table II--Bookkeepingo Fifteen teachers , approximately 48% of 
the respondents, teach bookkeepingo Four of these teachers have difficulty 
making satisfactory blackboard illustrations . Two teachers have trouble 
making effective use of practice sets . Five other problems were listed by 
one teacher each . 
TABLE II 
PROBLEMS OF THE BEGINNING BOOKKEEPING TEACHER 
PROBLEM 
Difficulty making satisfactory blackboard 
illustrations 
Difficulty making effective use of practice sets 
Difficulty in using problems in workbook 
Crowded room 
Poor students 
Inability to bring to the level of students 
Little free time to help students outside of class 
NUMBER OF CASES 
4 
2 
1 
1 
1 
1 
1 
Table III--Shorthand . Twelve,  or approximately 39%,of the teachers 
teach shorthand . Four of these teachers have difficulty with remedial 
procedures . Four shorthand teachers have difficulty with shorthand outlines . 
Three teachers have difficulty creating an interest in shorthand . 
Four other problems were listed one time each. 
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TABLE II I 
PROBLEMS OF THE BEGINNING SHORTHAND TEACHER 
PROBLEM NUMBER OF CASES 
Difficulty with remedial procedures 
Difficulty writing readable shorthand outlines 
Difficulty creating an interest in shorthand 
Difficulty finding and knowing suitable dictation 
material 
Students lack confidence and give up too easily 
Student failed to realize the importance of 
learning shorthand rules early 
Students try to achieve beauty instead of speed 
4 
4 
3 
l 
l 
l 
l 
Table IV--General Businesso Seventeen, or approximately 55%, of 
the respondents teach general business . Thirteen of these teachers thought 
general business was a "dumping ground" for poor students . Thirteen 
teachers stated they have trouble motivating poor students . 
Eleven teachers said they had trouble challenging the better students 
in general businesso 
Six teachers felt they were unable to make effective use of connnunity 
resources . 
Three teachers said they had difficulty getting control of the class 
at the beginning of the period, especially at the beginning of the year . 
Two teachers think the wide range of abilities of general business students 
makes the subject hard to teach . Five other problems were listed one time 
each . 
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TABLE IV 
PROBLEMS OF THE BEGINNING GENERAL BUS INESS TEACHER 
PROBLEM NUMBER OF CASES 
Too many poor students 
Difficulty motivating poorer students 
Difficulty challenging better students 
Unable to make effective use of couununity resources 
Difficulty getting control of class at beginning 
of period, especially at the beginning of the year 
Wide range of abilities makes the subject hard to teach 
Difficulty getting students to bring material for 
bulletin board 
Too little bulletin board space 
Outdated textbooks 
Students limited in mathematical abilities 
Includes about six weeks of shorthand--boys seem 
13 
13 
11 
6 
3 
2 
1 
1 
1 
1 
to have no interest in it 1 
Table V--Office Practice . Eight, or approximately 26%, of 
the correspondents teach office practice . Six of these teachers felt that 
they need more equipment . Five of these teachers have difficulty preparing 
rotation plans using both machines and typing projects . Three teachers 
have difficulty selecting and organizing subject matter . 
Six other problems were listed by one teacher each . 
Actually, most of the troubles of office practice teachers are 
caused by the expensiveness of office machines . 
1 
TABLE V 
PROBLEMS OF THE BEGINNING TEACHER IN TEACHING OFFICE PRACTICE 
PROBLEM NUMBER OF CASES 
Not enough equipment 6 
Have difficulty preparing rotation plans using both 
machines and typing projects 5 
Have difficulty selecting and organizing subject matter 3 
Absentees do not feel they have time to make up work 
they have missed 
Better students do not come to clerical practice 
Typing classes are in typing room the same time as 
office practice class is held, giving students little 
use of typewriters 
Several boys in class for an easy grade , and do not 
know what kind of work they can really do 
Students have a poor background in typing , so must 
do much remedial work 
Have trouble getting students to read and follow 
directions 
Problems of Teaching Other Subjects 
l 
l 
l 
l 
l 
l 
The only other business subjects mentioned which created problems 
were business law and record keeping . Only one teacher reported problems 
in each case . 
The business law teacher felt the text was too extensive for high 
school use . 
The record keeping teacher had many poor students . Motivating 
the poor students and challenging the better students is his main problem . 
11 
Difficulties Encountered in Testing 
Table VI. Four teachers stated that they had very little difficulty 
in testing because they use standardized tests. One teacher stated she felt 
these were good for the teacher since one is not apt t o  miss anything 
important in teaching when standardized tests are used. 
TABLE VI 
DIFFICULTIES ENCOUNTERED IN TESTING 
PROBLEM 
Difficulty wording questions to make them clear 
and easy to understand 
Have difficulty deciding how long test should be 
Have difficulty making test short enough, and 
still cover material thoroughly 
Students have difficulty following explicit 
instructions 
Making a good test is very time consuning 
Have difficulty making a general business test 
challenging to bright students and still simple 
enough for others 
Testing, in office practice, is very time conslDlling 
Grading tests 
Difficulty in knowing what standards to set up for 
shorthand 
Have trouble deciding what type of t est to give 
Have difficulty making good true and false questions 
Have difficulty in knowing just what to expect from a 
given t est in shorthand and what the test is supposed 
t o  t est 
Constructing a test that will challenge the better 
student, but not be too hard for the poorer students 
Have difficulty selecting only important items 
NUMBER OF CASES 
4 
3 
3 
2 
2 
2 
2 
2 
l 
1 
l 
1 
1 
1 
Four teachers have difficulty wording questions so that they are 
easy for the students to understand . Three teachers have difficulty deciding 
how long the test should be. Three teachers have difficulty making the 
test short enough and still cover the material thoroughly. 
Five other problems were listed by two different teachers , while 
six further problems were listed by one teacher each . 
Difficulties Experienced in Preparing and Using Lesson Plans 
Table VII .  Four teachers stated they never made formal lesson planso 
Seventeen teachers, or approximately 55%, listed one or more problems in 
using lesson plans. 
Nine teachers stated they had difficulty making lessons challenging 
to bright students and understandable for dull students . One teacher has 
difficulty keeping some typing students busy and still keep others up with 
the current assignment . 
TABLE VII 
DIFFICULTIES EXPERIENCED IN PREPARING AND US ING LESSON PLANS 
PROBLEM 
Have difficulty making lessons challenging to 
bright students and understandable to dull students 
Administration is always interupting class, without 
NUMBER OF CASES 
9 
notification, for assemblies, throwing classes out of line 2 
Have difficulty keeping some typing students busy and 
still others up-to-date 1 
Have been accused of pushing the slower students 1 
Commercial typing and personal typing taught together 1 
Have to hunt work for the exceptional child 1 
13 
TABLE VII ( Continued) 
D IFFICULTIES EXPERIENCED IN PREPARING AND USING LESSON PLANS 
PROBLEM 
Too many absences 
Difficult to make lesson p lan for one section 
fit another section of the same subject 
Had difficulty making lessons long enough, at 
first 
O ften difficult to p lan ahead 
Difficult to keep s low students up with clas s 
NUMBER OF CASES 
1 
1 
1 
1 
1 
Two teachers have dif ficulties caused by unscheduled ass emb l ies 
throwing clas s es out of l ine . 
Nine other problems were l isted one time each. 
One teacher reports an interesting experienceo She says, "I have 
been accused o f  pushing the s lower students too hard. Last year I had a 
beginning typing class type a budget (12-Page ),  al lowing them 2 erasures 
per p age. In the end, some typed with 2 fingers, their key-watching was 
worse, they were nervous wrecks and broke from buying paper. They had to 
retype from page where error was found. This year I have not attempted 
it.11 
TABLE VIII 
DISCIPLINE PROBLEMS EXPERIENCED BY THE BEGINN ING TEACHER 
PROBLEM 
Students talking without permiss ion 
Gum Chewing 
Students res ent any authority and must be afraid 
of teacher to conform, due to lack of previous 
discip l ine 
Cheating on tests and timed writings 
Students are inattentive at times 
Students are s eated too close ly for proper conduct 
Students re fus ed to do outs ide work 
Pas s ing note s and throwing articles 
Students hard to keep busy in study hall 
Being too lax at first, then trying to gain 
contro l later on 
Students doing another as s ignment in c lass 
Jamming keys, etc. , at end of typ ing class 
Students making noises with typewriter while 
instructions are be ing g iven 
Students attracting attention 
NUMBER OF CASES 
10 
4 
3 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
Discip l ine Problems Experienced � � Beginning Teacher 
Table VI II. Eighteen teachers, or approximately 58%, exp er ienced 
serious dis c ip l ine problems. Ten of these teachers had troub le with students 
who talked without permis sion. Four teachers had troub le with gum chewers. 
Three teachers have students who resent any authority and must be 
a fraid of the teacher to con form, due to lack o f  previous discip l ine. One 
15 
of these teachers s ays , "I would love teaching if it were not for discip l ine 
problems. "  
T wo  teachers have di f ficulty with students cheating on tests and 
timed writings. Two teachers find that the students are inattentive at times. 
Two teachers have students , who are seated too closely for p roper conduct. 
Two teachers have students who re fused to do homework. Two teachers have 
difficulty with students pass ing notes and throwing articles. 
Six other prob lems were listed one time each. 
D i f f iculties in Making Homework Ass igmnents 
Tab le IX. Sixteen teachers , or approximately 52%, listed one or 
more dif ficulties invo lving homework assignments. Three teachers think 
the ir homework ass ignments are too short. Three teachers give ass ignments 
which are too hard for some and not hard enough for other students. Three 
teachers find that their students fail to complete the ir homework ass ignments 
due to more interest ing activities. 
Two typing teachers can not give out s ide assignments in typing 
because the students do not have typewriters at home and do not have easy 
access to the machines at s chool. 
TABLE IX 
DIFFICULT IES IN MAK ING HOMEWORK ASSIGNMENTS 
PROBLEM 
As s igmnents too short 
As s ignments too hard for some and not hard 
enough for others 
Students fai l to comp lete homework ass ignments 
due to more interesting activities 
NUMBER OF CASES 
3 
3 
3 
TABLE IX ( Continued) 
DIFFICULTIES IN MAKING HOMEWORK ASS IGNMENTS 
PROBLEM NUMBER OF CASES 
Typing students do not have typewriters at home 
and they do not have easy access to the machines 
at s chool 
Ass igmnents too long, at first 
No outs ide work in typing as textbook cannot be 
removed from typ ing room and room is free only 
one hour per day for about eighty students 
The students are given a spec ial typ ing practice 
period. One class has their practice per iod the 
last period of the day and that period is always 
being shortened 
Grading o f  as s ignments 
Students are j ust getting used to typ ing 
ass igmnents 
Have di fficulty making ass igmnents seem 
interesting and worthwh ile to students 
Not exp laining ass igmnents we l l  enough 
Hard to determine outside as s ignment for 
shorthand 
Bookkeep ing prob lems are sometimes too long 
for one day and too short for two days 
Have troub le determining amount students can 
comp lete on practice set 
Ass igning help ful homework and making e ffective 
use of homework 
Two teachers made assignments too long, at first. 
Ten other problems were mentioned one time each. 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
J.' 
TABLE X 
SUBJECTS TAUGlIT FOR WHICH TEACHERS FELT INADEQUATELY TRAINED 
SUBJECT 
General business 
Office p ractice (clerical) 
Sale smanship 
Bookkeeping 
Shorthand 
Bookkeeping segment of general business 
Consumer education 
Typing 
Shorthand II 
Business mathematics 
NUMBER OF CASES 
6 
2 
2 
2 
2 
1 
1 
1 
1 
1 
Subjects Taught .f2E Which Teachers Felt Inadequately Trained 
Tab le x. Fifteen, or approximate ly 48%, of the teachers listed 
one or more subjects they teach for which they feel inadequately prepare d. 
Six teachers fee l inadequately prepared to teach general busines s. 
Two teachers fe el inadequately prep ared to teach clerical office practice, 
salesmanship, bookkeeping, and shorthand. One teacher feels inadequately 
prepared to teach the bookkeep ing s egment of general business, consURer 
education, typing, shorthand II, and business mathematics. 
One of the teachers who fee ls inadequate ly prepared to teach 
bookkeeping states, 11I have trouble bringing bookkeeping to high s chool 
level, even though I do not know the material very we ll.1' 
1 
The teacher who feels inadequately prepared to teach shorthand II, 
even though she feels qualified to teach shorthand I, says , 11I felt very 
inadequate at the beginning of the year , and had to study my manual very 
closely for I had only a year of it (shorthand) myself . Now I am well 
accustomed to the class , and study the lesson previous to classroom teaching 
and it goes fairly smoothly ." 
SUBJECT 
Typing 
Bookkeeping 
General Business 
Shorthand 
Office practice 
Business law 
Record keeping 
Distributive education 
Economics 
Business mathematics 
Shorthand I 
TABLE XI 
SUBJECTS BEST QUALIFIED TO TEACH 
NUMBER OF TEACHERS 
Subjects 
� qualified .!:,2 Teach 
26 
24 
13 
12  
9 
2 
1 
1 
1 
1 
1 
Table XIo All but one of the teachers listed at least one subject 
he felt best qualified to teach . 
Twenty-six teachers feel well qualified to teach typing, and twenty-
four bookkeeping. Thirteen teachers feel well qualified to teach general 
busine s s  and twelve, shorthand. Nine teachers feel well qualified to teach 
office practice. 
Two teachers fee l  well qualified to teach business law. Record 
keeping, distributive education, economics, business mathematics, and 
shorthand I each received one vote. 
Extra-curricular Activities 
Table XII. All but four teachers reported one or more extra­
curricular activities. Ten teachers are required to work at ath letic 
events. Nine teachers sponsor the school newsp aper, and seven, the schoo l 
yearbook. Five teachers are junior clas s sponsors. Four teachers do typing 
jobs for the admini stration and outside agencies. 
Three teachers sponsor s ophomore clas ses, and three teachers sponsor 
freshman classes. Three teachers are required to take p art in P.T.A. work. 
Three teachers sponsor cOIIDnercial clubs. 
Responsibilities of s enior class sponsor, clas s  sponsor, chap erone 
on bus ses and at dances, hal l patrol, and assistant coach, are as sumed by 
two teachers . Two teachers must attend s chool sponsored social events and 
ath letic events. 
Fourteen other extra-curricular responsibilities are each assumed 
by one te acher. 
'IABLE XII 
EXTRA-CURRICULAR RESPONSIBILITIES OF BEGINNING BUSINESS TEACHERS 
RESPONSIBILITY 
Working at athletic events 
Newspaper adviser 
Yearbook sponsor 
Junior class sponsor 
Typing for outside agencies 
Sophomore class sponsor 
Freshman class sponsor 
P.T.A. 
C01IUIJ.ercial club sponsor 
Senior class sponsor 
Class sponsor 
Chaperone on busses and at dances 
Hall patrol 
Must attend school sponsored social events 
and athletic events 
Assistant coach 
Chaperone on busses 
Adult typing class 
Lunch duties 
Conunittee work along with other faculty members 
Club sponsor 
Vocational placement advisor 
Student Council sponsor 
NUMBER OF TEACHERS 
10 
9 
7 
5 
4 
3 
3 
3 
3 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
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TABLE XII (Continued) 
EXTRA-CURRICULAR RESPONSIBILITIES OF BEGINNING BUS INESS TEACHERS 
RESPONSIBILITY 
Chaperone four dances per year 
Future Teachers of America sponsor 
One-half hour per day as assigned 
Sponsor club affiliated with Y.w.c.A. 
Take care of class elections for home room 
Secretary to local educational survey 
Adult class 
NUMBER OF TEACHERS 
1 
1 
1 
1 
1 
1 
1 
Courses Contributing Most 12, Preparation for Teaching 
Table XIII. Everyone had something to say on this subject. Many 
teachers listed several courses, although most teachers listed one or two. 
Some teachers listed courses which did not help them very much, as opposed 
to those courses they felt to be helpful. 
Most teachers gave a vote of confidence to methods courses. Twenty­
two, or approximately 7 1%, listed methods courses as being very helpful. 
This is more striking when we find that six other teachers listed specific 
methods courses. Only three teachers failed to list at least one methods 
course. This is less than 10% of the group. 
In reference to methods courses , one teacher said , "In my opinion 
we should be allowed to take more than 2 and still get credit, for they 
are a big help." 
TABLE XIII 
COURSES CONTRIBurING MOST TO PREPARATION FOR TEACHING 
COURSES 
Methods courses 
Accounting courses 
Content courses 
Education 345--directed learning 
Business correspondence 
General business methods 
Methods courses--excepting bookkeeping methods 
Shorthand methods 
Bookkeeping methods 
Secretarial practice 
Business law 
Speech 
English 
Typing methods 
Office practice 
Management series 
Advanced shorthand 
Typing courses 
Shorthand I 
Advanced typing 
Introduction to business 
NUMBER OF TEACHERS 
22 
4 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Four teachers thought accounting courses were most helpful, while 
three teachers included all content courses as being most helpful to 
their teaching. 
T'WO teachers mentioned Education 345, directed learning, as one 
of the most helpful courses. This was the only education course mentioned . 
Business correspondence and general business methods were each 
mentioned by two teachers as being most helpful. 
Fifteen other subjects, or groups of subjects, were each thought 
to contribute tremendously to the training of one teacher . 
� Important Items !2, be Taught in .!.!!. Undergraduate Methods Course 
Table XIV . Three teachers failed to mention what they thought 
should be included in an undergraduate methods course, however; twenty� 
eight, or approximately 9 0%, of the teachers had suggestions. 
Fourteen teachers thought test construction and testing was an 
important part, while eleven thought grading and evaluation was important . 
Five teachers felt it important to be taught how to make, and 
prepare, an interesting presentation through a variety of activities. 
Five teachers felt methods courses should teach how to deal with real 
discipline problems. Four teachers think one of the most important parts 
of methods courses is how to make lesson plans. 
Three teachers felt that one of the most important parts of 
methods courses is either course outline and standards to be achieved, 
how to provide for individual differences, motivation, or actually teaching 
the class. Two people felt that ways to vary lessons should be taughtq 
Fourteen points were each suggested by one teacher. 
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TABLE XIV 
MOST IMPORTANT ITEMS TO BE TAUGHT IN AN UNDERGRADUATE METHODS COURSE 
SUGGESTIONS NUMBER OF TEACHERS 
Test construction and testing 14 
Grading and evaluation 11  
How to prepare and make an interesting lesson 5 
How to deal with "real" discipline problems 5 
Lesson plans 4 
Course outline and standards to be achieved 3 
How to provide for individual differences 3 
Motivation 3 
Actually teaching class 3 
Ways to vary lesson 2 
Ways to save ti.me in handling shorthand and 
typing papers 1 
Efficient classroom organization 1 
Mode of operation 1 
Facts of life (classroom life, that is) 1 
How to handle questions 1 
Demonstrations 1 
Unit lesson planning 1 
Setting up class for a long period of ti.me 1 
Know subject matter before taking methods 1 
Get rid of the artificial teaching situations 1 
Specific help in introducing course 1 
How to present yourself favorably before teenagers 1 
How to begin teaching--first days of class 1 
TABLE XV 
SUGGESTIONS FOR IMPROVEMENT OF STUDENT TEACHING EXPERIENCES 
SUGGESTIONS SUGGESTED BY 
Require student t eachers to do more actual teaching, 
especially with the regular teacher out of the room 6 
Require student teacher to do more testing and grading 4 
Require student teachers to help with extra-curricular 
act iv it ie s  3 
Require as much actual experience as pos s ible in 
teaching, making tests, grading, and handling a clas s 
alone 2 
Do more work on classroom organization 2 
More exposure to the respons ib ilities of teaching--
give the student teacher a wider v iew of the profes s ion 1 
Place students completely off-campus for one quarter 1 
Pres ent methods courses after student te aching 1 
Make sure critic teachers prov ide construct ive crit icism 1 
Have co-ordinator in attendance more often 1 
More work outs ide classroom 1 
More conferences between college co-ord inator, 
high school teachers, and student teacher 1 
Have student teacher plan more in advance, along 
with s upervisor 1 
Clo ser s upervis ion by teachers ( in some cases) 1 
Require student teachers to do a lot with instruct ional 
materials 1 
Require student teachers to become more familiar with 
administrative procedures 1 
Discuss each day's lesson and let the student 
teacher know how he could improve it 1 
2b 
TABLE XV (Continued) 
SUGGESTIONS FOR IMPROVEMENT OF STUDENT TEACHING EXPERIENCES 
SUGGESTIONS 
Place student teacher in a high s chool that 
offers subjects in which he has maj ored 
Have student teacher set up a grading system 
Help students with individual weaknesses 
Require student teachers to do more evaluation 
on their own 
Require student teachers to handle some of the 
dis cipline problems 
Have student teachers spend some time supervis ing 
a s tudy hal l  
Require more teaching (pos sibly some teaching 
without detailed lesson plans) 
Require student teachers to make out less on plans , 
etc. , on his own, then present his ideas to the 
classroom teacher for suggest ions 
SUGGESTED BY 
1 
1 
1 
1 
1 
1 
1 
1 
Suggestions for Improvement ,g!_ Student Teaching Experiences 
Table xv. Twenty-one, or approximate ly 68%, of the teachers made 
suggestions for the improvement of student teaching experiences. Five 
of these teachers think the s tudent teacher should be required to do more 
actual teaching, espec ially with the regular teacher out of the room. 
Four teachers th ink the student teacher should be required to do more 
testing and grading. Three teachers think student teachers should be required 
to help with extra-curricular act ivities. 
Iwo teachers think the student teacher should be provided with as 
much exper ience as poss ible in teaching, making tests, grading and handling 
a c las s alone . Two teachers think student teachers should do more work on 
classroom. organization. 
Twenty other suggestions were made by one teacher . Among the se 
sugge stions is one for closer supervision by c lass room. teachers, in some 
cases. Thjsteacher s ays, ''Many times during my student teaching I would 
teach as long as a week and never see the supervising teacher .  This did 
not app ly to all my supervising teachers, but to only one .11 
Specific Difficulties Experienced in Teaching�.! Who le 
Table XVI. One teacher has no particular prob lem. Thirty teachers 
listed one or more problems. Six individuals s ep arated the list into 
three categories o f  difficulty. In thes e  cases the writer counted the two 
most difficult groups. The other twenty- four teachers numbered from one 
through fifteen . The writer tabulated those difficulties numbered one 
through five . 
Eighteen teachers have t rouble with testing and grading . Seventeen 
teachers have dif ficulty providing for individual dif ferences .  Fifteen 
teachers have dif ficulty with dis cip line. Fourteen teachers have troub le 
motivating their student s .  
E leven teachers have dif ficulty with teaching aids and techniques 
and inadequate equipment and furnishings and outdated textbooks . Nine 
teachers have difficulty determining how fast to proceed with c lasswork. 
Seven teachers have dif ficulty teaching the subject matter . Seven 
teachers teach subjects or supervise activities for which they are not 
prepared .  
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TABLE XVI 
SPECIFIC DIFFICULTIES EXPERIENCED IN TEACHING AS A WHOLE 
DIFFICULTY 
Testing and grading 
Providing for individual differences 
Discipline 
Motivation 
Teaching aids and techniques 
Inadequate equipment and furnishings and 
outdated textbooks 
Determining how fast to proceed with classwork 
Teaching subject matter 
Teaching subjects or supervising activities for 
which you are not prepared 
Inability to obtain supplementary materials and 
audio-visual aids 
Classroom organization and management 
Personality difficulties 
Student activities assignments 
Lesson planning 
Grading 
Achninistrators 
Conducting guidance and council periods 
NUMBER OF CASES 
18 
17 
15 
14 
11 
11 
9 
7 
7 
7 
7 
7 
6 
5 
3 
2 
1 
Seven teachers have difficulty obtaining teaching aids. Seven 
teachers have difficulty with classroom organization and management and 
personality difficulties. 
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Six teachers have considerable difficulties caused by student 
activities assignments . Five teachers experience difficulty with lesson 
planning . Three teachers have serious difficulty with grading. Two 
teachers consider administrators among their most serious difficulties. 
One teacher has trouble conducting guidance and council periods. 
TABLE XVII 
THE TEACHERS' CROSS 
FACTORS CONTRIBUTING TO BURDEN 
Classes are too large in some cases 
Have to, or should, "burn the midnight oil" in 
order to keep quality of teaching at best 
Required to attend or supervise too many extra­
curricular activities considering the amount of 
preparation necessary for classes 
Feel that teaching load is too heavy 
School handbook is not carefully followed 
Administration furnished no handbook of regulations 
Handbook sometimes not carefully followed 
Spend a lot of time at night in preparation and 
grading of papers 
The Teachers' Cross 
NUMBER OF CASES 
9 
9 
9 
7 
6 
5 
5 
3 
Table XVII .  Nine teachers feel that some of their classes are too 
large for efficient teaching. Nine teachers state they have to, or 
should, do considerable night work in order to keep up the quality of their 
.. 
teaching . 
JV 
Nine teachers think they are required to attend or supervise too 
many extra-curricular activities considering the amount of preparation 
that is necessary in order to do good teaching. Seven teachers feel their 
teaching load is too heavy. 
Six teachers feel that the handbook of regulations furnished by 
the school administration is not carefully followed . Five teachers say 
the administration of their schools did not furnish such a handbook, while 
five other teachers feel the handbook is not carefully followed, in some 
cases. 
Three teachers state that they must spend a lot of time at night 
in preparation for classes and in grading of papers. 
Value of Practical Experience and Shorthand !2_ the Business Teacher 
Table XVIII. Twenty-three teachers state that they have some 
practical experience and suggest that all business teachers obtain practical 
experience if possible . 
Eighteen teachers can teach shorthand and think any future business 
teacher could benefit by taking shorthand. One of these teachers says, 
"At the present time, teachers with a shorthand background are more in 
demand ." 
Ten teachers, who can not teach shorthand, think it would help 
any prospective business teacher. One of these teachers says, "I don't 
have shorthand--I at times wish I did." 
Twenty-eight teachers reconnnend shorthand. This is more than 
9crk of the total correspondents. 
Three teachers, who can not teach shorthand, do not think short­
hand is necessary. 
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Three teachers have some practical business experience and can not 
see that it helps in teaching. Three teachers have no practical experience, 
but would recommend that business teachers acquire some. Two teachers have 
no practical business experience and do not believe such experience is 
helpful. 
Twenty-six, or approximately 84%, of the teachers think practical 
business experience is helpful to business teachers . 
TABLE XVIII 
VALUE OF PRACTICAL EXPERIENCE AND SHORTHAND TO BUSINESS TEACHERS 
IDEA 
Have some practical business experience and 
suggest all business teachers obtain some, if 
possible 
Can teach shorthand and would recommend it 
to any future business teacher 
Can' t teach shorthand, but would recommend 
it to any prospective business teacher 
Can' t teach shorthand and don' t think it is 
necessary for a business teacher to be able 
to teach shorthand 
Can' t see that my business experience helps 
in teaching 
Have no practical business experience, but 
would suggest that business teachers obtain 
some 
Have no practical business experience, and 
don' t believe it would be very helpful 
NUMBER OF TEACHERS 
23 
18 
10 
3 
3 
3 
2 
TABLE XIX 
ADVISOR FOR FIRST YEAR DIFFICULTIES 
ADVISOR NUMBER OF TEACHERS 
Head of business department at high school 
Other teachers 
No answer 
No adviser 
Department head and fellow teachers with 
more experience 
Principal 
Superintendent 
Principal or other business teachers 
Teacher co-ordinator 
Former high school teacher of mine 
Other conunerce teachers in the department 
and the assistant principal 
An administrator 
Assistant principal 
Advisor for First � Difficulties 
6 
6 
4 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
Table XIX. Six teachers asked the head of the business department 
of the school, while six other teachers sought advice from other teachers. 
Four teachers gave no answer to this question, while three other 
teachers said they had no advisor. Two teachers got advice from the 
department head and fellow teachers with more experience. Two teachers 
asked the principal, and two teachers asked the superintendent for advice. 
One teacher got advice from the principal or other business 
teachers . One teacher says their school has a teacher co-ordinator as an 
advisor . One teacher got advice from a former high school teacher of 
this beginning teacher . One teacher got advice from other commerce teachers 
in the department and the assistant principal. One teacher got advice from 
an administrator. One teacher was advised by the assistant principal. 
TABLE XX 
UNDERGRADUATE TRAINING INADEQUATE 
REASON 
My own fault, as much as anyone' s 
Not enough conferences in student teacher 
Lack of applying self, and unnecessary courses 
It failed to give a good picture of realistic 
teacher experiences 
I might have taken more shorthand 
Inadequate in certain subjects 
Undergraduate Training Inadequate 
NUMBER OF CASES 
l 
1 
1 
l 
l 
l 
Table XX. Only six teachers listed anything that made their 
undergraduate work inadequate, although several others said they should have 
applied themselves better . One teacher said he hadn' t taught long enough 
to be sure whether his training was inadequate or not . One teacher said, 
nr feel that I am inadequately prepared, but it was probably as much my 
fault as anyone else's . " 
One teacher, who felt undergraduate work was adequate, except for 
student teaching , stated, "I think student teachers need to have more 
discussions with critic teachers about their lessons.11 One teacher stated 
the reason for inadequacy was, 1'Mainly because I did not apply myself. Also, 
too many unnecessary courses; mainly tteducation", which did nothing for me . 
Next and close by history . 11 
Three other problems were mentioned by one teacher each. 
TABLE XXI 
COURSES NOT OFFERED WHICH WOULD HAVE BEEN TAKEN IF OFFERED 
COURSES 
A practical course in business English 
with a correlation to business letter 
writing 
More methods courses 
Distributive education preparation 
Office machines methods 
Advanced machines course (for upperclassmen) 
Business statistics (now being taught) 
Something on newspaper and annual work 
A course dealing with the many extra• 
curricular activities you are assigned 
NUMBER OF CANDIDATES 
2 
1 
1 
1 
1 
1 
1 
1 
Courses .!!:.2!. Offered Which Would � � Taken if Offered 
Table XXIo Only eight teachers mentioned subj ects they might have 
taken, if offered when these people were in college . 
One person mentioned she would have liked to have been able to take 
methods of general businesso Of course, this subject was taught at the time, 
but her schedule could not be arranged to include this course. 
Two persons said they would have taken a course in practical 
business English, with a correlation to business letter writingo Seven 
other courses were listed by one teacher each. 
No Advice 
Only four teachers thought anyone at Eastern Illinois University 
could have given them useful advice, but failed to do so . Three of these 
gave no concrete suggestions, but the fourth teacher thinks that any teacher, 
who has taught a year, could have given helpful advice . However, as another 
teacher stated, ''You cannot receive advice unless you come into contact 
with the persons who are capable of giving worthwhile advice." 
Suggestions for Advisors 
Table XXII. Fourteen, or approximately 45%, of the correspondents 
gave a suggestion for advisors. Three of these teachers suggested that 
advisors advise students to take all methods courses . Two teachers suggested 
that all students be advised to take some shorthand . One teacher said that 
advisors should give the students a knowledge of the importance of choosing 
courses carefully. Another teacher thinks the advisor should impress upon 
the students the importance of teaching and knowing the subject matter 
well. One teacher thought advisors should assist in planning worthwhile 
and useful college courses, rather than frills, and help the student make 
the most of time spent. 
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TABLE XXII 
SUGGESTIONS FOR ADVISORS 
SUGGESTION 
Suggest that students take all available methods 
NUMBER OF TIMES 
SUGGESTED 
courses 3 
Advise students to take some shorthand 2 
Advisors should give the students a knowledge of 
the importance of choosing courses carefully 1 
Impress upon the students the importance of 
teaching, and knowing the subject matter l 
Assist in planning worthwhile and useful college 
courses, rather than frills or non-benefit courses. 
Make the most of time spent 1 
More individual consultation with the students l 
Constant encouragement 1 
Spend more time on how to handle individual differences 1 
Go over some of the problems the beginning teacher 
faces the first year--it would help a great deal 1 
Tell the students exactly what is expected of 
teachers 
Be more concrete in advice 
Try to find out how the advisee would act in a 
situation where he was a teacher. Try to get to 
know the advisee as a person, and a prospective 
teacher, rather than as a student 
Work in more outside activities for the student 
Allow students more electives 
Keep the students up-to-date on the changes in 
the business 'WOrld, so they can adjust their 
curriculum accordingly 
See that students have well-balanced courses, 
including shorthand, general business, typing 
and accounting 
Prepare teacher to accept responsibilities 
1 
1 
1 
1 
l 
l 
1 
1 
Eleven other suggestions were made once each. 
One teacher says advisors should, "Try to find out how the advisee 
would act in a situation where he was a teacher. Advisors, I am afraid, 
never really get to know the advisee as a person or attempt to evaluate 
him as a teachero They look at the advisee more from the view as a 
student. "  
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CHAPTER II I 
SUMMARY, CONCLUS IONS, AND RECOMMENDAT IONS 
Sunu.nary 
The purpose o f  this s tudy is to p res ent information concerning the 
teaching difficulties o f  the beginning business teachers who graduated from 
Eastern Illinois University during 19 57 and 19 58 . This study also sought 
information regarding the undergraduate training of the beginning busine s s  
teachers and their s uggestions for improvement o f  undergraduat e training 
and student teaching experiences. 
The information for this study was col lected by means o f  a 
questionnaire sent to forty•two beginning teachers on January 28 , 19 59 . 
Thirty-two completed and returned the questionnaires o One o f  the returned 
questionnaires was not usab le. The results were tabulated and interpreted 
by the writer. 
Some o f  the findings o f  this research are : 
l o  General business s eems to be the most dif ficult subj ect for 
beginning busines s teachers. This is mos t ly due to individual di f ferences .  
The nt.mlber of poor students in general busines s  makes the subj ect hard to 
make interesting for the better student s .  It seems that experienced teachers 
would rather not teach general busines s ,  there fore beginning teachers are 
as signed this subject. Six teachers feel inadequate ly trained to teach 
general business. Two teachers feel inadequat ely trained to teach o ffice 
practice , s alesmanship , bookkeeping, and shorthand . Five other s ubj ects 
are taught by one t eacher who feel s  inadequately prepared. 
2.  Office practice seems to be the second subject, in order of 
difficulty . This is primarily due to a lack of suitable equipment since 
such equipment is so expensive .  
3 .  Most difficulties in teaching shorthand are caused by difficulty 
with remedial procedures, difficulty writing readable shorthand outlines , 
and lack of student interest in shorthand. 
4o Major problems of typing teachers include : inability to teach 
proofreading and problem typing easily, responsibility for the school paper 
and annual, insufficient skill in giving demonstrations which might be 
caused by a lack of a demonstration stand, crowded classrooms, and typing 
jobs for the administration and outside agencies . 
5 .  The only major problem in teaching bookkeeping seems to be 
difficulty in making clear blackboard illustrations, although two teachers 
have difficulty making effective use of practice sets . 
6 .  Difficulties in testing are caused by the necessity for wording 
the test and instructions clearly and concisely . Other difficulties are 
caused by the time element, and deciding what the test should prove, in 
regards to a grade. 
7 o  The main problem in planning lessons seems to be providing for 
individual differences . 
8 .  Students, who talk without permission, cause more discipline 
problems than any other difficulty . This can be lessened by keeping the 
students busy o 
9 .  Difficulties in assigning homework are caused by individual 
differences . The main problem in assigning typing homework is the fact 
that many students have no typewriter at home . 
10. Twenty-five teachers feel well-qualified to teach typing. 
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Twenty-four teachers feel we ll -qualified to teach bookkeeping. Thirt een 
teachers feel well-qualified to t each general busines s .  Twe lve teachers 
feel wel l -qualified to t each shorthand . Nine teachers feel we ll-qualified 
to t each o f fice practic e .  Six other subj ects were mentioned by one or 
two teachers . 
11 . Fifteen teachers were required to be c lass sponsors . Ten 
teachers have to work at athletic events . Nine teachers sponsor the s chool 
newspaper and seven teachers sponsor the annual . Although thes e  are the 
most conmon ext ra-curricular activities o f  the beginning business teacher 
there are many other ext ra-curricular activities mentioned by one or more 
teachers . 
1 2 .  Twenty-two teachers thought methods cours es contributed mos t  
to their p reparation for teaching , although twenty other courses , o r  groups 
o f  cours es , were mentioned by one or more teachers ,. 
1 3 .  Fourteen teachers thought test construction and testing was 
the most important part o f  undergraduate methods courses . Eleven teachers 
think that grading and evaluation is the most important item to be t aught 
in a methods cours e .  Twenty-one other items received one or more votes . 
14. Five teachers think student teachers should have to do more 
actual teaching . Four teachers think student t eachers should have to do 
more work in test ing and grading . Twenty-three other suggestions for the 
improvement o f  student t eaching experience were mentioned by one or more 
t eachers. 
15. Seventeen teachers think testing and grading and providing for 
individual differences are among the top teaching difficulties .  Fourteen 
teachers think dis cip l ine and motivation are among their top problems . 
E leven teachers have considerable difficulty with teaching aids and 
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techniques, and inadequate equipment and furnishings and outdated textbooks. 
Eleven other difficulties occur less often . 
16 . Eight teachers consider their teaching and extra-curricular 
load too heavy, while eight other teachers say they have to do considerable 
night 'WOrk, in order to keep the quality of their teaching up to standards. 
1 7 .  Nine teachers feel their classes are too large, in some cases. 
18. Nine teachers feel they should not be required to attend so 
many extra-curricular activities . 
19 . Five teachers said their school did not furnish a handbook of 
regulations. Eleven teachers thought the handbooks they were furnished 
were not closely followed. 
20. Most beginning teachers 'WOuld advise prospective business 
teachers to acquire shorthando 
21.  Most beginning teachers think business teachers should have 
practical experience . 
22.  Most beginning business teachers sought advice from either 
the head of the department at their high school, or from fellow teachers . 
23. Only six teachers felt their undergraduate training to be 
inadequate, for various reasons . 
24. Only eight teachers mentioned courses they would have taken, 
if offered at the time they were in college . 
25. Fourteen teachers gave suggestions for advisors . Three 
suggested that students be advised to take all methods courses. Two 
suggested that all business students be advised to take shorthand . Fifteen 
other suggestions were made. 
Throughout this study, motivation, discipline, and providing for 
individua l  differences are mentionedo These seem to be real problem areas. 
Conclusions 
The following conclusions are presented as a result of the inter­
pretation of this study : 
1 .  The problems of discipline, providing for individual differences, 
and motivation of poor students are serious problems for peginning business 
teachers. 
2. Test construction and use is a major source of difficulty. 
3 .  Assistance in lesson planning is needed, especially regarding 
how to compensate for unforeseen circtunstances. 
4o The most frequent extra-curricular activities of beginning 
business teachers were class sponsors, newspaper and annual work, and 
working at athletic eventso Many of these teachers felt inadequately 
prepared for such activities. 
5. Every typing room should be equipped with a demonstration stand 
since demonstrations are almost impossible without one. 
6 0  Beginning business teachers should have more instruction in 
making clear illustrations, such as the "T" account, for bookkeeping, as 
this is the only real problem in teaching bookkeeping. 
7 .  Most beginning business teachers seek advice from either the 
head of the department or other teachers who have more experienceo 
B .  More emphasis should be placed on testing and grading during 
undergraduate work. 
9 .  Methods of teaching business subjects contributed most to 
undergraduate preparation of beginning business teachers. Since this is 
the opinion of people who should know, it would make good sense for 
prospective teachers to take all methods courses possible. 
10 . The prospective teacher should be told what is expected of him 
Lj. j  
as a teacher while an undergraduate . The respons ib ility for this falls 
on methods courses and the college co-ordinator during practice teaching . 
l l o  While a college student prospect ive teachers should be 
encouraged to take part in as many extra-curricular act ivit ies as possible o 
1 2 0 While student teaching the student teacher should attend faculty 
meetings and institutes , when pos s ible.  
Recommendat ions 
The following recommendat ions are suggested as a result o f  the 
conclus ions of this study: 
1. Someone should tell the prospect ive teacher: ( 1) What is 
expected of him as a teacher, ( 2) How to deal with discipline problems , 
( 3) How to mot ivate poor students ,  and (4) How to provide for individual 
differences . The prospect ive teacher should be informed about pro fess ional 
expectat ions as well as his part in the community. Some o f  this can be done 
in methods courses . Some of this can be done while student teaching . Since 
no amount of study is equal to experience this respons ib ility should fall 
on an experienced high school teacher. 
2o Prospect ive teachers should be counseled about poss ible extra­
curricular act ivit ies commonly ass igned. Student teachers should be 
encouraged to part icipate in as many extra-curricular act ivit ies as poss ible . 
The prospect ive teacher should part icipate in as many extra-curricular 
act ivities as possible, as an undergraduate ,  in order to get experience 
useful to a sponsoro 
3. Methods of improvis ing a typewrit ing demonstrat ion stand should 
be t aught . 
4 .  Methods courses , in present ing lesson plans , should help 
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p rospect ive teachers work out a practical plan for homework ass igmnents in 
various subjects o 
5 .  Beginning teachers , especially bookkeep ing teachers , need more 
work on making illustrations . 
6 .  In order t o  have better job prospects ,  and be better prepared, 
every bus iness teacher should be able to teach shorthand. 
7 .  The prospect ive business teacher should be advised to take all 
available methods courses . 
8 .  Students in business educat ion should b e  advised t o  try t o  get 
summer work related to bus iness ,  especially in the area o f  specializat ion. 
APPENDIX 
Letter � Correspondent 
Mrs .  Joanne s .  Admire 
Henning Community High School 
. Henning, Il linois 
Dear Mrs . Admire : 
1436 Seventh Street 
Charleston, Il linois 
January 28 , 19 59 
I am making a study o f  the teaching d.ifficulties o f  beginning busine s s  
teachers who graduated from Eastern Illinois Univ ersity during 19 5 7  and 
19 5 8 .  This study is in p artial ful fil lment o f  the requirements for the 
degree o f  Master o f  Science in Education at Eastern Illinois University. 
I would appreciate your reply to the enclosed questionnaire . A stamped, 
s e l f-addre s s ed enve lope is enclos ed for your convenience in returning 
the comp leted questionnaire to me. 
Since I have a limited time in which to complete this study, your 
promptness in returning the questionnaire wil l  be greatly appreciated . 
Your reply wil l  be strict ly confidential and your s uggestions and 
constructive criticism wil l  be great ly app reciated. 
In appreciation o f  your cooperation I shall b e  glad to s end you a summary 
o f  the results o f  this study .  
Thank you for your consideration and interest in this study .  
Sincere ly yours , 
 
George L .  Underwood 
Enc . 2 
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A QUEST IONNAIRE FOR A STUDY OF THE TEACHING D IFFICULT IE S  
OF BEGINN ING BUSINESS TEACHERS GRADUAT ING FROM EASTERN 
ILLINOIS UNIVERSITY DURING 19 57 AND 19 58 
1. Prob lems of teaching speci fic subjects . (Please 
cross out any subjects not app licable to your 
teaching . )  
A .  Typing. 
1 .  Do you consider yourse l f  t o  be ski l l ful 
in giv ing demonst rations? • -------
2 .  Do you have trouble teach ing problem 
typ ing? 0 
3 . Can you teach proo fre ading eas ily?��-- · 
4 .  I s  handling typ ing j obs for the 
administrat ion or outs ide organizations 
a prob lem? • 
5 .  Do you have the responsib il ity for the 
school paper and annual? • 
6. Pleas e write be low any other p roblems 
not l isted above . 
B .  Bookkeep ing . 
1 .  Do you use workbooks? 
-----· 
2 .  D o  you have difficulty us ing the material 
in the workbooks? • 
3 .  Do you have difficulty making e f fect ive 
use o f  p ract ice s ets? • 
4 .  Can you provide clear and concise black• 
board i llustrat ions? • 
5. Please write below any other problems 
not listed above . 
c .  Shorthand . 
1 .  Is creat ing an interest in shorthand a 
prob lem? • 
2. Do remedial p rocedures give you difficulty? 
------ · 
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3 . Is writing readable shorthand outlines a 
problem? • 
4. Please write below any other problems not 
listed above. 
D. General Business. 
1 .  Is General Business a "dumping ground" for 
poor students, in your school? • 
2 .  D o  you have difficulty getting control 
of the class at the beginning of the 
period? 
------ · 
3 .  Do you experience difficulty in 
challenging the better students? 
-----
· 
4. Do you experience difficulty in 
motivating the poorer students? 
----- · 
5 .  Are you able to make effective use of 
connnunity resources? If not, 
why? 
6 .  Please write below any other problem not 
listed above. 
E .  Office Practice. 
1 . Do you suffer from a lack of equipment? 
2 .  Is preparation of rotation plans using 
both machines and t yping projects a 
problems? • 
---- · 
3 .  D o  you experience difficulty in selection 
and organization of subj ect matter? 
-----
· 
4 .  Please write below any other problem not 
listed above. 
(NOTE : Numbers 1-5 throughout the remainder of this 
questionnaire are purely arbitrary. You may 
wish to list more or fewer items . Please list 
as many items under each as you feel applies 
to you. ) 
F. Problems in teaching other subjects. 
1 .  
2 .  
3 .  
4 .  
5 .  
2 .  Please list the difficulties you have encountered 
in testing, such as construction of the test . 
1 .  
2 .  
3 .  
4 .  
5 .  
3.  Please list any difficulties you encounter in 
preparing and following lesson plans, such as 
providing for individual differences . 
1 .  
2 .  
3 .  
4 .  
5 .  
4 .  Please list , in order of difficulty, the 
discipline problems you have experienced . 
1 .  
2 .  
3 .  
4. 
s .  
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s .  Pleas e  list the difficulties you have encountered 
in making homework as sigmnents ,  s uch as making 
assigmnents too long. 
2 .  
3 .  
4. 
s .  
6 .  Please list the s ubjects you have t aught , or are 
teaching, for which you think you have had in­
adequate training. 
1 .  
2 .  
3 .  
4 .  
s .  
7 .  Please list the subjects you feel best qualified 
to teach. 
1 .  
2 .  
3 .  
4 .  
s .  
8 .  Pleas e  list your extra-curricular responsibilities 
as a teacher. 
1 .  
2 .  
3. 
4 .  
s .  
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9 .  With the excep tion of student teaching, what courses 
contributed mos t  to your preparation for teaching? 
1 .  
2 .  
3 .  
4 .  
s .  
10.  What do you consider the most important items to 
be t aught in an undergraduate busines s  education 
methods course? (Example: Testing . )  
1 .  
2.  
3 .  
4. 
l l o  P lease list your s uggestions for improvement of 
student teaching experiences .  (Example: Require 
student teachers to do more actual teaching. )  
1 .  
2. 
3 .  
4 .  
5 .  
12. Which o f  the following cause you the most difficulty? 
{Pleas e  number in 1, 2, 3, order of difficulty . )  
a .  Testing an d  grading. 
b .  Dis cip l ine .  
c .  Teaching s ub j ect matter. 
d .  Clas s room organization an d  management . 
e .  Personality dif ficulties .  
f .  Student activities assignment s .  
52 
g. Teaching aids and techniques . 
----- · 
h .  Administrators . 
-----· 
i .  Prov iding for individual differences . 
----- · 
j .  Inadequate equipment and furnishings and 
out dated textbooks . • 
k .  Mot ivat ion. • 
-------
1 .  Les son p lanning . ------ · 
m. Teaching s ub j ect s or supervis ing activ it ies 
for which you are not prep ared .  ------ · 
n .  Inab i l ity to obtain supp lementary materials 
and aidio-v isual aids . • 
o .  Detetmining how fast to proceed with clas swork o  ----- · 
p .  Others . (Please specify . )  
1. 
2 .  
3. 
4 .  
5 .  
13 . Do you feel that your teaching load is too heavy? 
14.  Do you have t o  "burn the midnight o il" in order to 
keep the quality of your teaching up to your 
standards? • 
1 5 .  Are your c lass es too large? ----- · 
16. Are you required to attend or supervise too many 
extra-curr icular act ivit ies? • 
17. Does your schoo l  administrat ion provide a hand• 
book of regulations? • 
18. If your s chool uses such a handbook, do you fee l 
that it is c are fully fo llowed? • 
19. Have you had pract ical bus iness experience? 
20. Would you recommend that bus ine s s  teachers obtain 
practical experience, before teaching? ------ · 
5 3  
21 .  Who adv is ed you when you encountered teaching 
d ifficult ies? • 
22. Do you feel that your undergraduate training was 
adequate ,  or inadequate? • Why? 
2 3 .  Would you s uggest that a prospect ive bus iness 
teacher acquire a knowledge o f  shorthand? 
24. Can you teach shorthand? • ����-
25 . Are there any courses you would have taken , which 
were not o f fered, and which would have been helpful 
to you as a bus iness teacher? • 
26 . If so, what are thes e  courses? 
1 .  
2 .  
3 .  
5 .  
27 . Do you think anyone at Eastern could have o ffered 
advice to make your f irst year of teaching eas ier , 
but didn 1 t ? • 
28 . What suggest ions do you have for advisors? 
1.  
2 .  
3 .  
4 .  
54 
55 
TEACHERS RETURNING THE COMPLETED QUESTIONNAIRE 
1 .  Mrs . Joanne s .  Admire, Henning, Illinois 
2. Mr. James L. Ashbrook, Waldport , Oregon 
3 .  Mrs . Carolyn K. Barbour, Oakland, Illinois 
4 .  Mr .  Gail o. Blair, Breese, Illinois 
5 .  Mr . Norman Catt,  Maroa, Illinois 
6 .  Mrs . Gayle Day,  Troy, Illinois 
7 .  Mr . Clifford Dennis , Los Angeles ,  California 
8 .  Mr . Kenneth w. Freeland, Edwardsville, Illinois 
9 .  Mr. Zollie w. Hall ,  Joliet , Illinois 
10. Mrs . Mary Hamilton, Homer, Illinois 
1 1 .  Mr .  Larry Harrison, Nokomis , Illinois 
12.  Mr . James Hat field, Pitts field, Illinois 
13.  Miss Al ice Herman, Chatsworth, Illinois 
14. Miss Shirley Jenkins , Decatur, Illinois 
15.  Mr. Vernon Knop , Mt . Olive , Illinois 
16 . Mr . David Lashmet , Neoga, Illinois 
17 . Mr .  Royce Marble, Bellev ille ,  Illinois 
18 . Miss Mary Ann Miller, Bethany, Illinois 
19 . Miss Shirley J .  Moore , Cissna Park, Illinois 
20 . Mr. Donald Moran, Rantoul, Illinois 
21 . Mr . John Morrisey,  Peoria, Illinois 
22. Miss  Rose Mueller, E ffingham, Illinois 
23 . Mrs . Lynda Murphy, Robinson, Illinois 
24. Mro Thomas Ryan, Decatur, Illinois 
25 . Mr. Donnie Sherrill, Gridley ,  Illinois 
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26 . Mr . John Shoot , Cowden > Illinois 
27 . Mr . Samue l Syfe rt , Geneseo ,  Illino is 
28. Mr . Jack D .  Webe r ,  Los Ange les , California 
29 . Mis s Pat ricia Wheeler, Litch field, Illinois 
30. Mr . E lmer Voud rie, Highland, Illino is 
3 1 .  Mr . F ranklin Wol f ,  Sullivan, Il l inois 
32. Mr . Gene Pribb l e ,  S an Fernando , Ca lifornia 
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